
 
 
Improving Fluency, Grades 3-8 
 
Course Description 
Improving Fluency, Grades 3-8 is an interactive, online, and in-person professional 
development course designed for all teachers of grades 3-8. The seven sessions in the 
course focus on defining fluency, assessing oral fluency, direct instruction in building 
fluency, student practice activities and teaching techniques for small-group and 
independent fluency-building, and suggestions for implementing fluency instruction into any 
classroom schedule. 

• Sessions 1 and 2 define fluency, and explain its link to comprehension and 
decoding. Session 3 models how to conduct and score a fluency assessment, 
helping teachers and students set individual fluency goals.  

• Sessions 4, 5, and 6 of the course detail techniques for building fluency. Session 4 
focuses on the teacher’s role improving direct instruction by modeling fluency and 
tailoring instruction to each student’s needs. Session 5 details small-group and 
partner fluency-building activities, such as paired reading and Readers Theater. 
Session 6 describes independent fluency-building activities, such as repeated 
readings and speed drills.  

• Session 7 concludes the course, implementing fluency instruction and activities into 
the daily classroom schedule. Topics covered include setting up a fluency corner 
and matching students to great books for fluency practice.  

Lesson plans and classroom resources support all online sessions. The plans and 
resources ensure that the course content can be seamlessly integrated into classroom 
reading programs or subject-specific curriculum. 
 
Course Objectives 

On completing this course, you will be able to: 

• Explain the importance of fluency in reading comprehension; define the three 
characteristics of fluent reading (speed, accuracy, and prosody); and assess and 
interpret timed oral fluency tests.  

• Provide direct fluency instruction and feedback by modeling fluent reading, teaching 
phrase-cue boundaries in text, and using oral recitation lessons.  

• Support students' oral reading with small-group fluency-building techniques 
including partner reading, paired repeated readings, echo readings, choral readings, 
and Readers Theater.  

• Provide ample independent fluency-building practice through independent repeated 
readings, speed drills, and audio books, and help students self-monitor their 
progress.  

• Incorporate fluency instruction into your classroom schedules and routines, set-up a 
fluency corner, and create materials to meet the fluency needs of students at 
differing levels of reading proficiency. 
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Course Outline 
 
1. Course Introduction 
1.1 Your Course Keynote 
Self-Assessment 
 
2. Fluency: A Definition 
2.1 What is Fluency? 
2.2 Fluency and Comprehension: The Link 
2.3 Fluency and Decoding: The Link 
2.4 The Three Characteristics of Fluent Reading 
2.5 Why Students Need Fluency Instruction 
 
3. Fluency: Assessing Students 
3.1 Setting Goals for Fluent Reading 
3.2 Conducting an Oral Fluency Assessment (OFA) 
3.3 Scoring an Oral Fluency Assessment 
3.4 Reading the Norm Chart 
3.5 Retelling: An OFA Follow-Up  
 
4. Fluency-Building: The Teacher’s Role 
4.1 The Importance of Direct Instruction and Feedback 
4.2 Modeled Fluent Reading 
4.3 Phrase-Cueing Text  
4.4 Oral Recitation Lessons  
4.5 Reading Routines for Fluency 
 
5. Fluency-Building: Partners and Small Groups 
5.1 The Importance of Providing Reader Support 
5.2 Partner Reading  
5.3 Echo Reading  
5.4 Choral Reading 
5.5 Readers Theater 
 
6. Fluency-Building: Independent Activities 
6.1 The Importance of Independent Practice 
6.2 Independent Repeated Readings  
6.3 Speed Drills 
6.4 Using Audio books 
6.5 Keeping Records and Monitoring Progress 
 
7. Fluency: Making It Work In Your Classroom 
7.1 Setting Up Your Classroom: The Fluency Corner 
7.2 Fitting Fluency into Classroom Routines  
7.3 Matching Students to Fluency-Building Text 
7.4 Meeting Special Fluency Needs 
7.5 Achieving Fluency Goals and Moving On 
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Improving Fluency, Grades 3–8 

Scientifically Based Reading Research 
 

All content in Improving Fluency, Grades 3-8, is grounded in scientifically based research. 
This course focuses on assessing oral fluency, direct instruction in building fluency, 
research-based instructional techniques and student practice activities for whole class, 
small-group, and independent fluency-building. It demonstrates how to implement fluency 
instruction and activities into daily classroom routines, how to match students to great 
books for fluency practice, and how to meet special fluency needs while at the same time 
successfully supporting students who have achieved or exceeded grade-level fluency. 
 
COURSE RESEARCH BASE 
 

 COURSE IMPLEMENTATION 
 

Assessment  
 
Because the ability to obtain meaning from 
print depends so strongly on the 
development of word recognition accuracy 
and reading fluency, both the latter should 
be regularly assessed in the classroom. 
(Snow, Burns & Griffin, 1998) 
 

 Classroom-ready oral fluency 
assessment   guidelines, passages, 
and benchmarks are modeled 
online; teachers practice online 

 

Oral reading fluency is an indicator of 
overall reading competence and its utility 
for helping teachers plan better instruction 
and effect superior student outcomes. 
(Fuchs et al 2001). 

 Timed oral fluency assessments   
measure student’s word accuracy 
scores against national benchmark 
norms so teachers can measure 
and monitor student progress  

Oral reading fluency is superior to both rate 
and accuracy alone, because it 
differentiates both kinds of students. 
(Hasbrouk, 1992). 

 
 Scholastic’s “Oral Fluency 

Calculator” streamlines procedures 
for calculating students’ word 
accuracy scores; teachers get 
online direct instruction and 
practice in assessing students’ 
fluency  

• Assessments of oral reading fluency 
are used by teachers and specialists to 
make important classroom decisions 
including the … screening and 
determining eligibility of students for 
special programs. (Hasbrouk, 1992). 

 
• For struggling readers, intervention 

must address students’ specific deficits. 
It is crucial to continually assess, 
diagnose, and tailor instruction to 
student needs. (Blevins, 2001) 

 Red’s Oral Fluency Calculator 
helps teachers identify below 
grade-level students who require 
additional intervention strategies 

 Differentiated instruction strategies 
are provided for whole group, 
partner, and individual student 
practice activities  
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Decoding 
Foundation for fluency 
o A solid base of phonological 

knowledge 
o Automatic word recognition 
o The ability to apply phonic, morphemic, 

and contextual analysis skills to 
recognize unfamiliar words 

o The ability to segment text into 
meaningful syntactic chunks 

(Reading Sourcebook, 2000) 

 Student word recognition and 
sounding out word approaches are 
demonstrated by master 
practitioners in classroom video 
vignettes 

 
As a result of extended practice in 
reading…students learn how to decode the 
printed words using significantly less 
attention …Fluent readers not only decode 
and comprehend text simultaneously, they 
also expend less effort in doing so. 
(Samuels, Schermer & Reinking, 1992) 
 

 Timed reading strategies for 
students model procedures for 
reading accurately, understanding 
new words and increasing fluency 
speed 

Comprehension 
[In a survey of 58 studies related to 
fluency] Where an increase in fluency was 
found, there was also an increase in 
comprehension (Stahl, 1997). 
There is a strong correlation between 
comprehension measures (standardized 
achievement test scores) and fluency 
measures (the number of words read 
correctly per minute) (Germann, 2001). 

 Course instructional strategies are 
designed to increase students’ 
ability to make meaning from text 
and become better readers 
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Summarizing requires students to 
determine what is important in what they 
are reading, to condense this information, 
and to put it into their own words. (Putting 
Reading First) 

 Teachers view video vignettes of 
oral fluency assessment   
techniques aimed at gauging 
student comprehension  

 Student-ready materials include 
prompts for summarizing and 
retelling, as well as fiction and 
nonfiction graphic organizers 

 
Text within a reader’s instructional range 
reduces word recognition demands and 
allows for more rapid reading. (Martinez, 
Roser & Streker, 1999) 
 

 All supplied reading texts are 
grade-level appropriate and 
motivating to students 

 

Guided Oral Reading and Feedback 
It is generally acknowledged that fluency is 
a critical component of skilled reading. 
Nevertheless, it is often neglected in 
classroom instruction. (National Reading 
Panel) 

 Classroom fluency strategies are 
emphasized and teachers benefit 
from repeated exposure to reading 
practice activities  

• Guided oral reading … had a 
consistent, and positive impact on word 
recognition, fluency, and 
comprehension (National Reading 
Panel)  

• Guided, repeated oral reading has a 
significant positive impact on word 
recognition, fluency, and 
comprehension. (From Teaching 
Children to Read) 

 Teachers expand their reading 
instruction repertoire through 
guided practice to improve fluency 
by: modeled reading, oral recitation, 
repeated reading, and paired 
reading 

 Sample oral recitation videos and 
scripted teacher lesson plans are 
presented for classroom use 

Repeated and monitored oral reading 
improves reading fluency and overall 
reading achievement. (Put Reading First) 

 Reading experts demonstrate 
paired fluency lessons along with 
teacher feedback and ready-to-use 
lessons 

 

Students can improve their fluency by … 
hearing models of fluent reading (Put 
Reading First) 

 Audio read alouds modeling fluent 
reading, including pacing, phrasing, 
and expression are provided 

 
 

• Appropriate phrasing, intonation, and 
stress are all considered to be 
indicators that a child has become a 
fluent reader (Stahl, 1997; Rasinski 
1990b, Samuels et al, 1992) 

 
 Teachers build on phrase-cued text 

methods through practice 
simulations, lesson plans, and 
reading passages for specific grade 
levels  
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• To read with expression, readers must 
be able to divide text into meaningful 
chunks. These chunks include phrases 
and clauses. Readers must know how 
to pause appropriately within and at the 
ends of sentences and when to change 
emphasis and tone 

 
 
 
 
 
 

Independent Practice 

Fluency develops as a result of many 
opportunities to practice reading with a 
high degree of success. (Put Reading 
First). 
 

 

 Teacher and student fluency self-
monitoring tools are available to set 
individual reading goals and track 
student growth 

 Teachers are provided with 
reference semester schedules to 
integrate independent reading and 
fluency practice into the daily 
reading/language arts block 

It is crucial that students develop sufficient 
reading proficiency at an early age so that 
they can use reading large amounts of text 
as a key method for developing fluency 
(Honig, 2001) 

 

 The schedules recommend 30 
minutes of independent reading per 
day to improve time on text and 
fluency. 

 

• Fluency is influenced by the 
development of rapid rates of 
processing in all the components of 
reading (Wolf, 2001; Kame’enui, 
2002) 

• Quick speed drills, conducted as 
challenge games to achieve a goal, 
can build automatic recognition of 
syllables and morphemes. (Moats, 
2001) 

 Teachers view a best-practice 
classroom video demonstrating 
timed-word recognition activities to 
build automaticity and sight 
vocabulary 
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Improving Fluency, Grades 3-8 
Professional Development Course Hours 

      
 
Description 

 
Estimated Time 

 
Participation 
Hours 

Self-paced instruction includes the relevant 
reading research base. Participation in 
interactive simulations for practice of 
research-based strategies. Video modeling 
by teachers.   

1 hour per session plus 
additional time to revisit 
concepts and key activities 
for ongoing practice. 

7 

Reflection on learned and applied skills; 
sharing of ideas and student work; lesson 
planning; facilitator modeling, in-person 
instruction and in-class coaching. 

2 hours x 4 workshops; 3 
hours in-class coaching 

11 

Personal journal writing in response to 
session-specific topics and prompts. 

10 minutes per session 
(Excluding Course 
Introduction – Session 1) 

1 

Collaborative discussions with colleagues 
and advice/feedback from reading 
specialist. 

10 minutes per session 
(Excluding Course 
Introduction – Session 1)  

1 

Relevant articles to read study and 
connect to learning and classroom 
application. 

1 hour per session 
 

7 

Print and review online resources (lesson 
plans, management tools, graphic 
organizers, etc.) – for planning and 
application in classroom. 

1 hour per session 7 

Preparation for application of learned skills 
and strategies utilizing tested lesson plans 
and student resources 

I hour per strategy; 1 
strategy per week 

7 

Preparation and presentation of course 
learning. 

1 hour  1 

Setting goals and incorporating into 
Professional Improvement Plan.  

1 hours 1 

Review online correlations to standards 
and reading programs.  Use online 
correlations in preparing lesson plans for 
classroom application. 

2 hours 2 

Total Hours   45 
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